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4.2.2. Insights and Challenges

indicate that their wives were their key influencers in the sphere of parenting, but (among 
urban fathers particularly) in other spheres as well.

Related to the second surprise, the third was that fathers did not uniformly value preschools 
that gave their children regular homework and exams.  Comparing this finding from the 
current study with FSG’s customer research on PIPE indicates a possible divergence between 
what mothers and fathers value from preschools.  While a finding reported by FSG was that 
98% of parents ask for developmentally inappropriate preschool education such as regular 
homework and exams17, their research was conducted primarily with mothers.  In other 
words, it is possible that mothers value preschools that give their children regular homework 
and exams more than fathers do.  However, given the key role that mothers play in 
influencing fathers on their children, the belief that preschools should give children regular 
homework and exams will have to be tackled to ensure parental demand for more 
developmentally appropriate preschool education, regardless of which parent is targeted.

The variations found among fathers in their expectations of the child’s preschool become 
more evident when the findings on their beliefs about their child’s education, concerns and 
actions were analyzed.  As mentioned earlier, 5 types of fathers were identified on the basis 
of their responses to the Phase 1 interview questions.  A majority (but not all) of the fathers 
interviewed in this phase were matched to 1 of the 5 categories, which are below.

As mentioned earlier, there were no unanticipated patterns found among respondents that 
were consistent across the 3 phases of research, and this categorization of fathers into 5 
types was based only on the Phase 1 responses.  In addition, across the 3 phases of research, 
no distinct patterns were discernible among fathers of girls and boys, and in different 
regions.  Finally, while there were differences between urban and rural fathers, they were 
outnumbered by the similarities.  Given this context, it is appropriate to end this report with 
the common beliefs and challenges that emerged across fathers, as well as the opportunities 
to engage them.

AFFORDABLE ECE PROGRAM CUSTOMER RESEARCH � FINDINGS AND ANALYSIS � FSG.ORG17.
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FATHER
TYPE
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2
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3
FATHER
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4
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TYPE

5

“I believe that my child should be in preschool / school at 
this age, but am worried about paying the fees.  I therefore 
focus on earning money.  Even if I want to spend more time 
with my child, I am not able to because I need to earn”.

“I believe that my child should be in preschool / school at 
this age.  Since my child is in preschool / school, I don’t have 
any worries.  In the time I have with the child, I enjoy playing 
with him / her”.

“I believe that my child should be in preschool / school at 
this age.  Although my child is in preschool / school, I still 
worry about his / her education.  However, I believe it is the 
school’s responsibility.  I spend my time playing with the 
child”.

“I believe that my child should be in preschool / school at 
this age.  Although my child is in preschool / school, I still 
worry about his / her education.  Therefore, I spend some of 
my time helping teach the child”.

“I believe my child should play or do whatever he / she likes 
at this age.  Therefore I don’t have any worries, and I enjoy 
playing with the child.”
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At the same time, it is important to keep in mind that arriving at common beliefs and 
challenges (as well as opportunities to engage) across fathers does involve a certain 
degree of generalization.  In particular, Belief 3 (listed below) is only subscribed to by type 
4 fathers.  (However, more fathers were categorized as type 4 than the other types).  With 
this caveat, common beliefs that fathers held have been identified, along with how these 
can be leveraged and/or shifted, so that fathers are empowered to create learning 
moments and spaces for their early years children.  The beliefs which can be leveraged are 
presented first (1-5), followed by those to be shifted.  

A key finding of this research was that fathers aspire for their children to develop both 
mentally and physically (i.e. holistically) in the early years.  In addition, some fathers are 
able to name a range of skills, subjects and behaviors that the child should be learning at 
this age.  Yet, despite this awareness, fathers most commonly said that they only taught 
their children the alphabet and counting.  

The research results indicate that this contradiction arises because of Belief 6.  Many of 
the “assisting” activities that fathers do with their child revolve around school, such as 
asking the child what he/she learnt, and supervising his/her homework.  Therefore, when 
preschools focus narrowly on teaching the alphabet and numbers, so do fathers. 

While fathers believe that pre-schools should provide their child with a quality education, 
it is possible that they do not have a vision of what that quality education should consist 
of.  It is also possible that fathers do have a vision of the holistic, quality education that 
they would like to provide their child, but are not able to find preschools in the area that 
are within their budget and meet their requirements.  These findings indicate that to 
address this issue, two strategies (to enhance both supply and demand) are required.  To 
enhance supply, it is important to work with affordable and/or public preschools to 
improve their ability to provide a holistic education to their students.  To enhance 
demand, it is important to educate fathers on how to identify such preschools in their 
local area.

A third strategy that has promise (either independently of or in addition to the first two) is 
to encourage fathers to engage their child in playful learning, regardless of the teaching 
methods promoted by the preschool.  This strategy has promise because “play” is already 
an important part of fathers’ interactions with their early years child.  



1 Fathers aspire for their children to be educated.  Fathers believe that 
education is important for both their daughters and sons.

2 Fathers believe they are expected to be involved in their child’s 
education (albeit to different degrees in urban and rural settings).

3 Fathers believe that parents should support the child’s development 
through teaching him / her.  (However, see Belief 6).

4

5

6

7

At the same time, fathers also believe that it is important to send their 
early years child to preschool, and that the preschool should provide a 
quality education.

Fathers believe that play is important in the early years.  Fathers 
believe that play is equally important for their daughters and sons.

Fathers believe that their role in supporting the child’s mental 
development is limited to reinforcing what the school is teaching

Fathers believe that play is necessary for the child’s physical 
development, and as a respite for the child from studying.  However, 
fathers believe that play does not contribute to the child’s mental 
development.
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Two beliefs that should be shifted, particularly for fathers to create learning moments and 
spaces through play, were also identified.  These beliefs are below.

BELIEF

BELIEF

BELIEF

BELIEF

BELIEF

BELIEF

BELIEF
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4.2.3. Opportunities

However, there are 2 challenges that any initiative to engage fathers in playful learning 
should take into account.

The first challenge, that was mentioned by fathers themselves, was their long work 
hours.  Fathers who work long hours cannot devote additional time to playful learning, 
and it must instead be incorporated into (or replace) existing interactions with the child.  
The second challenge is that not only do fathers work long hours but they also believe 
they should, as they perceive their main role in the family as being the financial 
provider.

The second challenge is related to, but distinct from, the first.  It is possible to imagine 
systemic changes that would create more economic opportunities for mothers, and more 
flexible working hours for both parents.  However, as long as fathers believe that it is 
their responsibility to be the financial provider, they are unlikely to take advantage of 
opportunities to share this responsibility with their wives, and/or work shorter hours to 
spend more time with their children.

Based on the results of this study, a few opportunities to enhance fathers’ engagement in 
their children’s learning have been identified, which are aligned with the strategies 
described in section 4.2.2.  Of the 2 strategies described in section 4.2.2 that are directly 
relevant to fathers, the first is to educate them in how to choose a preschool that 
focuses on the child’s holistic development.  In the research among urban fathers, 
choosing a preschool / school for the child from the multiple options available in the 
market was observed as a challenge.  An inference is that therefore, fathers facing this 
challenge will welcome guidance on this choice.  However, given the observation that 
wives are a key influencer for urban fathers, it is also inferred that guidance on choosing 
a preschool should be provided to both parents and not just one.

Apart from providing guidance on how to choose a preschool, the other strategy in 
section 4.2.2 that is directly relevant to fathers is to encourage them to engage in playful 
learning with their child.  A key observation from this research is that most of this “play” 
between father and child currently happens outdoors.  This involves fathers both playing 
outdoor sports and games (such as cricket or hide and seek) with their child, and taking 
the child out.  These times of play constitute critical learning moments, in which the
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child can ask questions and display curiosity (which some fathers already encourage their 
child to do).

Currently, fathers “play” with their children at least once a week, and for many it is a daily 
practice.  Aside from these specific play times, this study also identified two other 
opportunities to create daily learning moments.  The first is during mealtimes.  Both eating 
with and talking to the child were reported by fathers (although not necessarily together), 
and based on this observation, it is inferred that mealtimes provide an opportunity for 
fathers to engage the child in conversation, asking about his/her day and encouraging the 
child to be curious about the father’s day as well. 

For those fathers who work long hours and do not share mealtimes with their child, calling 
the child while working can also create a similar learning moment.  In particular, fathers 
who are drivers or delivery agents could take advantage of this opportunity to create 
learning moments for their child.

The learning spaces that correspond to the moments described above are the outdoors and 
the home.  The third is places of commerce, during shopping trips which can constitute a 
weekly or monthly learning moment between father and child.  Given the observation that 
the majority of fathers are responsible for shopping for their child, it is inferred that these 
trips provide the opportunity for children to learn about counting and comparisons 
between objects, such as on the basis of color and size.  (An assumption is being made that 
most fathers are not shopping exclusively online, especially in low-income households.)  
While all three places can be learning spaces for children, based on the results of this 
research it is recommended that when encouraging father-child engagement the emphasis 
should be on the outdoors.

Despite these opportunities, there is a risk that fathers will not engage their child 
sufficiently in playful learning because they believe that their main role is to earn for the 
family.  Most fathers also believe that their families do not expect them to spend time with 
the child, and that being the breadwinner is sufficient to fulfill the family’s expectations.  
However, it is possible that had mothers been asked directly, they would have expressed a 
dissatisfaction with the status quo that was not evident from fathers’ responses.  
Therefore, along with the strategies described in this report, it is important to engage 
mothers to understand whether they aspire for better economic opportunities outside the 
home and a more equal distribution of childcare responsibilities within it, and if so, how 
these aspirations and expectations can be communicated to fathers.
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