








Conclusions

As stark differences were not found 
between fathers, it is appropriate to 
conclude with the common beliefs and 
challenges that emerged across fathers, 
as well as the opportunities to engage 
them. At the same time, it is important 
to keep in mind that arriving at 
common beliefs, challenges and 
opportunities does involve a certain 
degree of generalization. With this 
caveat, common beliefs that fathers 
held have been
identified, along with how these can be 
leveraged and/or shifted, so that 
fathers are empowered to create 
learning moments and spaces for their 
early years children. The beliefs which 
can be leveraged are presented first 
(1-5), followed by those to be shifted.

To leverage beliefs 3 and 4, strategies 
to enhance both supply and demand 
are recommended. To enhance supply, 
it is important to work with affordable 
and/or public preschools to improve 
their ability to provide a holistic 
education to their students. To enhance 
demand, it is important to educate 
fathers on how to identify such 
preschools in their local area.
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1 Fathers aspire for their children to be educated.  Fathers believe that 
education is important for both their daughters and sons.

2 Fathers believe they are expected to be involved in their child’s 
education (albeit to different degrees in urban and rural settings).

3 Fathers believe that parents should support the child’s development 
through teaching him / her.  (However, see Belief 6).

4

5

At the same time, fathers also believe that it is important to send their 
early years child to preschool, and that the preschool should provide a 
quality education.

Fathers believe that play is important in the early years.  Fathers 
believe that play is equally important for their daughters and sons.
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BELIEF
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BELIEF
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6

7

Fathers believe that their role in supporting the child’s mental 
development is limited to reinforcing what the school is teaching

Fathers believe that play is necessary for the child’s physical 
development, and as a respite for the child from studying.  However, 
fathers believe that play does not contribute to the child’s mental 
development.

BELIEF

BELIEF
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A third strategy that has promise (either independently of or in addition to the first two) is 
to encourage fathers to engage their child in playful learning, regardless of the teaching 
methods promoted by the preschool. This strategy has promise because “play” is already 
an important part of fathers’ interactions with their early years child. Aside from specific 
play times, mealtimes provide an opportunity for fathers to engage the child in 
conversation, asking about his / her day and encouraging the child to be curious about the 
father’s day as well. For those fathers who work long hours and do not share mealtimes 
with their child, calling the child while working can also create a similar learning moment.

However, the challenges to engaging fathers in playful learning are that not only do 
fathers work long hours but they believe they should, as they perceive their main role in 
the family as being the financial provider. It is possible to imagine systemic changes that 
would create more economic opportunities for mothers, and more flexible working hours 
for both parents. However, as long as fathers believe that it is their responsibility to be the 
financial provider, they are unlikely to take advantage of opportunities to share this
responsibility with their wives, and/or work shorter hours to spend more time with their 
children. It is therefore important to engage mothers to understand whether they aspire 
for better economic opportunities outside the home and a more equal distribution of 
childcare responsibilities within it, and if so, how these aspirations and expectations can 
be communicated to fathers.
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